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Abstract 
People are at war with themselves. Bullying has become the norm and fights continue on the playground; students 
show hostility towards their teachers and the world is at war, as people go on rampages, killing learners at schools. 
This study will discuss why classrooms should be considered spaces in which children can learn, understand and 
comprehend what peace and love is as opposed to war. Humans are taught from a young age to compete with their 
siblings and fight for survival, which creates a sense of clear winners and losers. The level of learner consciousness of 
respect for life and being at peace with themselves and those around them should be enhanced through teachings 
about life principles and through mindful training. 
Children spend most of their lives at school and in the classroom. If the school environment can make children more 
aware and conscious of what it means to be giving and accepting through teaching about mindful learning which 
encourages justice, peace, kindness, courage and goodness, then perhaps the world will be a better place, as opposed 
to accepting it when children bully, fight, tease, compete and undermine each other’s potential. Children already 
display dictatorial behaviour from a young age because of the examples adults have set, as children tend to imitate 
figures of authority. Teachers should take the lead in ensuring social justice and peace. 
We teach children to take from the world as opposed to give to it, through subjects such as mathematics and 
accounting; accumulate, expand, make money at any expense. The playground and school environment promote the 
idea that scholars consider themselves only, damaging the environment, fighting for survival and the needs of human 
beings only. Littering, ganging up on the helpless, oppressing those less popular, going with the crowd and being 
tough, heartless bullies have become acceptable within the schooling system. If this is what we are teaching our 
children to become, will they be the leaders that we want them to be? The paper will touch on mindful learning as a 
means of creating a conducive peaceful schooling environment for learners. 
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 “We can’t solve problems by using the same kind of thinking we used when we created them.”  
—Albert Einstein 
“A mindful nation is about recognising that we are all connected: we are in this together. At present we 
feel divided and scared, and have been made to believe that independence means we are totally on our 
own. But our experiences – as individuals and as a country – tell a different story. We know that when we 
join together, and care about each other, our freedom actually increases. Real independence emerges 
when we know how to support each other. The Declaration of Independence was a communal act.” 
—Congressman Tim Ryan 
We are conditioned to operate in a mode that is acceptable to society. From a young age we adapt to 
social norms and become programmed to think and behave in a certain manner. A typical example is that 
children should not question why the Earth moves around the Sun, it is a given because it has been 
proved. Routine has become so entrenched in our psyche and social constructions that we don’t realise 
that there might be another means of doing things which has not yet been discovered (Morris, 2009; 180). 
Not only does this prevent us from being more creative, it also hampers the discovery of new ideas which 
can make a positive impact on the world.  
This type of routine mode is passed on from generation to generation, as children live similar lives to their 
parents and the symptoms of forgetfulness, fatigue and their emotionality remains. The outcomes include 
emotional elements such as fear, anxiety, bullying at school, classroom wars, psychological and mental 
problems which get carried on from childhood to adulthood (Hooker and Fodor, 2008; 83). Perhaps that 
explains why we continue to have deadly wars, economic decline and environmental damage. The 
schooling system is an instrument which ensures that we remain within the status quo. School 
environments should be places of hope, peace and love, but instead they have become spaces where 
dictators in the making are bred; a place where scholars learn to start civil wars through their bullying, 
ganging up on the weak and displaying dictatorial behaviour towards teachers. This behaviour starts at 
school and ends with the creation of the likes of Adolf Hitler, Robert Mugabe and the militia.  
The schooling environment is characterised to be multicultural and diversified. Due to the dynamic nature 
of the schooling environment, it is imperative that schools remain receptive to new ideas, approaches and 
attitudes. The current schooling system promotes academic distinction, overconsumption, stressed out 
teachers and reinforces creativity with the goal of promoting competition trough detrimental arms races, 
economic growth and war. Current education in schools focuses on different disciplines as opposed to 
reinforcing values such as respect, justice, compassion, tolerance and empathy (McInnis, 2007; 5) 
This will be a quantitative study on the nature of peace within schools that practise mindfulness and how 
this practice contributes to shaping the consciousness of scholars towards peace and war. This calls for a 
strong and sustained case which will contribute to diminish a low-level consciousness and awareness to 
peace within the young. Secondly, conflicts such as bullying and ganging up on the weak in the school 
environment will be examined and it will look at whether mindfulness can positively impact on 
eradicating this phenomenon.  
Banai said (2005–2007; 2–5) that he does not have faith in the current schooling system as learners are 
spoon-fed by their teachers; as they consume information without thinking about it or being mindful 
about the knowledge. Banai does however believe that children’s “innocence, the excitement, the love, 
the authentic self-expression, the aliveness and high level of inner energy, the sensitivity to pick up what 
is happening to another and to be responsive to it in a simple manner – are due to the strong sense of 
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Being.” This is one good reason for further studies to be conducted on the matter. Based on previous 
research, mindful learning can have an immensely positive impact on children. He also concludes that 
mindfulness can increase quality of life, reinforce humanness and restore a balance of goodwill in the 
cold world and end conflicts by transforming individuals. 
Between 1970 and 1990 alone, African states endured ratios of 50 per cent of states having coup d’états, 
33 per cent attempted coups and 50 per cent reported plots. These figures are high (Ayoob, 1991; 3) and 
has been demonstrated in states such as Sierra Leone; Rwanda, Libya and Ethiopia, due to intrastate wars, 
genocide and military regimes and poverty (Cheru, 2002). There is a growing urgency for new methods 
of ensuring that peace within continents becomes reinforced in the minds of the young from an early age. 
Mindful learning and peace education encourage greater consciousness for oneself and one’s environment 
which allows for learners to be more conscious of their thoughts and actions.  
Hence, mindful learning plays an important role in creating greater awareness about oneself and ones 
conscious thoughts and actions, which plays an important role in behaviour and the relations between 
scholars, teachers and the broader community. Schools have started to view mindful learning as a 
strategic resource in shaping behaviours, attitudes and interactions among their learners and teachers, 
valuing its outcomes as can be seen in a reduced anxiety, conflict and attention disorders (Suttee, 2007; 
1).  
Mindful learning teaches children to become more present in the moment than they have been, in a non-
judgemental way. People therefore become more aware of their environment and themselves and accept 
the moment in a more indulgent manner and let go of the specific experience in order to focus on the next 
experience (Kabat-Zinn, 2003; 145). This type of learning results in environments which have led to 
peaceful classrooms and schools. The relative influence of mindful learning within the schooling 
environment will allow for learners and teachers to be more aware of their actions, more productive, less 
reactive, less aggressive, more compassionate and ultimately more peaceful.  
 
2.MAIN PROBLEM AND RESEARCH OBJECTIVE  
As scholars of today will eventually become the leaders of the world, this can turn out to be detrimental 
for the future of human existence and the maintenance of peace and the prevention of war. There was a 
need to investigate to what extent the schooling environment; system and curriculum instil in learners 
values that promote a peaceful world. Teachers, school boards, teaching and learning methods are set in 
their ways and fail to cultivate a sustainable culture of innovation which focuses on human rights and 
social justice. 
The basic principle is that all education stakeholders must participate in a process which can ensure that 
learners have a respect for life and peace. The study will focus on how schools, through mindful learning 
and their teaching methods can ensure that students become more peaceful. The study will discuss 
mindfulness and peace education to explore and make a significant contribution to the existing literature. 
The study will seek to answer the following key research questions: 
x Have schools been successful in fostering peace within the consciousness of learners? 
x What is the result of schools practising mindful learning in ensuring peace and in creating a 
more peaceful world? 
 
2.1 Primary objective 
The primary objective of this study was to investigate peace within schools practicing mindful learning.  
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2.3 Secondary objectives 
 
The following secondary objectives were identified in order to achieve the primary objective: 
* To conduct a literature review which will assist in identifying what mindfulness entails and what 
its learning methods are 
* To review current empirical research on the topic 
* To summarise, draw conclusions and provide recommendations based on the  empirical 
results. 
2.4 Literature review 
 
Mindful learning teaches children to become more present in the moment, in a non-judgemental way. 
People therefore become more aware of themselves and their environment, and accept the moment in a 
lenient manner and let go of the specific experience in order to focus on the next experience (Kabat-Zinn, 
2003; 145). This type of learning is conducive for a peaceful environment, school and classroom. The 
relative influence of mindful learning within the schooling environment allows for learners and teachers 
to be more aware of their actions, to be less reactive, less aggressive, more compassionate and ultimately 
more peaceful.  
The study believes that the way in which we think and behave has an effect on our brain which impacts 
on our health and wellbeing. Mindfulness has contributed to reduce stress and pain through Mindfulness-
Based-Stress-Reduction (MBSR) by Jon Kabat-Zinn. Buddhist meditation and mindfulness have been 
documented for their contribution in decreasing psychological suffering (Ostafin et al, 2006). Smith 
(1975), Grossman, Nieman, Schmidt & Walach (2003) concluded that mindfulness has been used to treat 
mental and psychological disorders such as stress, anxiety, cancer, Aids, ADDH and aggression more 
specifically. Kabat-Zinn (1982) said that mindful meditation impacts on individual thoughts and actions. 
This aims to prevent negative thoughts in order to prevent negative experiences (Hayes and Stosahl, 
2004). Flaxman and Flook (unknown) illustrate that current research on mindfulness focuses on the 
effects of the brain, effects on the body, metal effects and how participants practicing mindfulness behave 
toward people and the environment. 
This burgeoning field has concluded that mindfulness creates greater concentration and sensory 
stimulation, while compassion meditation activated the part of the brain that prompts emotional cues thus 
leading to more empathy, awareness and compassion (Flaxman & Flook, unknown). There are a number 
of intertwined facets of mindfulness which must be more aligned. 
The bulk of the literature on mindfulness has had notable success and has focused on the effects on 
children and there remains a gap in the investigation of its effects on young learners. The research that has 
been conducted with children and adolescents has concluded positive outcomes such as to reduce anxiety 
and promote higher grades as a result of greater attention. 
There remains great interest in the study of education and mindfulness. Studies that have been conducted 
within education settings revealed greater social skills and greater attention, as well as greater 
connectivity to environments. This raises questions about the powerful effects that mindfulness within the 
schooling system can indeed lead to calmer and attentive learners, better academic results and more 
awareness and greater connectedness among learners that promotes respect for oneself and harmony with 
everything. (Flaxman and Flook, unknown). The literature demonstrates that mindful learning can create 
more peaceful minds, peaceful children, peaceful schools and communities and ultimately a peaceful 
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globe. There is however not enough evidence based on adequate control groups and big sample groups to 
conclude that the findings are universal (Baer, 2003). 
Singh, Lancioni, Joy, Winton, Sawaawi, Wahler, et al (2007), Eifert, McKay and Forsyth (2006), 
Birnbaum (2005) and Barbieri (1997) conclude in their journal articles that mindfulness contributes to 
reducing aggression in its participants. McLeod and Reynolds (2010) in their book Peaceful pedagogy: 
Teaching human rights through the curriculum illustrates how peace building can become a part of the 
schooling curriculum. In their study they conduct a case study on five schools. The model that McLeod 
and Reynolds (2010) present is based on peace education and focuses on the interpersonal level 
(individual) and intrapersonal level (schools, teams, groups, communities). The model promotes peace 
building within classrooms, schools and the community. Their perspective is that peace education focuses 
on transformation, caring, inviting emotions, being value laden, building intercultural peace and an 
understanding within a global context.  
McLeod and Reynolds (2012) in their book demonstrate that schools can become agents of peace building 
although much work is still needed by all involved. They also believe that the school body, teachers, 
textbooks, course material and the subjects offered can all contribute to instilling peace building into the 
minds and actions of learners. The model promotes the implementation of human rights principles such as 
social justice, peace and harmony into the curriculum through teaching and learning. 
Morris (2009) in his book Teaching happiness and wellbeing in schools: learning to ride elephants 
provides a model based on personal experiences in the classroom through a curriculum based on 
happiness and wellbeing. This perspective equips students with skills that are necessary for them as a 
rider to ride the elephant which is a metaphor for the world and become not only riders but excellent 
riders in their experiences with the world. This model is similar to Kabat-Zinn as it teaches children to be 
more aware, intervene through action and to reflect and it is based on peace within and outside the 
individual. He also gives reference to the importance of learning methods, teachers, principals, students 
and the body of knowledge taught within the school environment. 
Morris (2009: 199) said that the teaching of the wellbeing of all can transform education so as to create 
more attentive and aware, mindful, compassionate and peaceful individuals from an early age. This is one 
way that we can prevent the world from going into greater turmoil in the future. Mindfulness research 
suggests that the study has had positive effects on reducing psychological pain. Eisler (Mclnnis, 3–4) calls 
this the Dominator System which promotes values around competition, dominance and wins only, and 
further suggests that children should be given the freedom to explore past survival methods that have 
worked, tolerance and not inflicting any pain, and being in harmony with nature as we are all 
interconnected in some way or another. 
Marshall and Rosenburg (2003) in their book Life Enriching Education illustrates that children should be 
taught to create a future that ensures equality and respect for everything to ensure human survival in a 
peaceful manner as opposed to aggression, intolerance and inequality, in a non-judgemental way, a sense 
of caring for another person out of kindness and love as opposed to duty or expectation. 
The term “secular ethics” entails basic human wisdoms such as compassion, kindness, love and empathy. 
Eisler (2000) demonstrates that there is a need for this to be instituted into the learning of children as they 
will require this in the environmental, social and economic problems that might transpire in the future. 
She also said that this will allow for leaders who look for sustainable peace, harmony with the 
environment and ensuring social justice throughout the globe (Mclnnis, 2007; 5). Reardon (1997) 
concludes that the teacher is the pinnacle of education development; they are to nurture elements of 
peace, justice and tolerance. The literature illustrates that teachers who promote peace and tolerance are 
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true ambassadors of peace and display this type of behaviour verbally and non-verbally, ensuring that 
children enact their behaviour (McInnis, 2007; 7). 
Hooker and Fodor (2008; 83) and The Prevention Research Centre in Pennsylvania State University 
conclude that there is not much research based on mindfulness and children, even though younger 
children are considered to have higher consciousness levels than adults as they live in the present 
moment, are non-judgmental and are attentive. If research can be done in the early stages of these 
children’s lives, it could be cultivated even more.  
Baer (2003) points out those adults enjoy learning about mindfulness. Based on the fact that children 
often imitate adults, they too will enjoy learning this practice. Based on probability, children will benefit 
in the same manner as adults – this has already been depicted in some schools practicing mindful 
learning. Children will become more aware and remember better therefore they will get better grades due 
to their learning (Fontana & Slack, 1997). Children will also become less aggressive and more aware of 
themselves, (Fontana and Slack, 1997) and their environment, creating greater understanding, harmony 
and connectivity to everything, creating a respect for life, human dignity, and social justice. It will also 
make them more responsive, which are all characteristics which go against wars, conflicts and injustices. 
Gunaratana (1991) illustrates a number of myths held by children on meditation such as that it is for 
saints or holy men, and children often learn of it in descriptive ways using humour, such as comics and 
cartoons. However, children respond differently and Hooker and Fodor (2008; 83) said that although 
some children might become anxious, they should accept their experience and will move on. This might 
take a few sessions, but they should continue trying. Hooker and Fodor (2008; 84) study how mindfulness 
can be introduced to children through their environment, their body, mindfulness meditation and through 
practise.  
Jacobi (2012) concludes in her article Do bad grades and violent video games lead to violent kids? that in 
a study done in the Netherlands, it was illustrated that boys who played violent video games had lower 
academic results and were more aggressive than those who did not. The researchers don’t imply that the 
two go hand in hand, but they did conclude that there is a correlation between violent TV games, 
aggression and violence in learners. The study does however remain open for future investigation on 
whether this aggression could remain a part of the participant into adult life. 
3.RESEARCH DESIGN AND METHODOLOGY  
Firstly, the study conducted a quantitative study on the nature of peace within schools that practise 
mindfulness and how this practice contributes to shaping the consciousness of scholars towards peace and 
war. This calls for a strong and sustained case which will contribute to diminish a low level consciousness 
and awareness of peace in youths. Secondly, conflicts such as bullying and ganging up on the weak in the 
school environment were examined and whether mindfulness can positively impact on eradicating this 
phenomenon. 
A desktop research study was used. This aim of this study was to investigate how mindful learning 
contributes to the consciousness and actions of learners and how schools that practise this contribute to 
peace and war. Primary and secondary sources were used to conduct desk research, such as library 
sources, internet sources and documents reports, websites and papers.  
4.FINDING AND CONCLUSIONS  
The study examined how schools that practise mindfulness impacted on the consciousness levels of their 
learners towards peace and war. Future research would be in controlled groups that have bigger sample 
sizes. 
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Beigel et al (2009) demonstrates that better controlled studies are needed to reveal the shortcomings of 
the study and more research based on previous findings must be replicated before generalisation can be 
made. 
Findings 
x Ohio State University and the University of Amsterdam observed more than 800 
adolescent boys in the Netherlands. Boys were divided into three groups. The results 
concluded that boys with lower grades believed that the video games were real and they 
related to the video game characters (Jacobi: 2012; 1). 
 
x A study which involved Grade1–3 children over the 12-week period where yoga and 
breathing exercises showed improvements in concentration, social interactions, reduced 
anxiety in those who participated in comparison to those who did not (Williams, Zylowska: 
2008; 4–5). 
 
x A study that combined MBSR and Tai Chi for middle school children over five weeks 
resulted in better sleeping patterns, greater awareness and connection to the environment and a 
calmer group (Flaxman & Flook, 4–6). 
 
x A pilot study on Mindful Learning was conducted with preschool and elementary 
schools children over an eight-week period which impacted on their self-regulatory abilities. 
The study revealed that mindful learning benefited children within the school environment 
(Flaxman & Flook, 4–6). 
 
x Nylicek and Kuijpers (2008) concluded in their study that MBSR reduced stress, 
increased living quality and had positive effect overall, In adolescents, mindful learning 
decreased depression and somatic complaints (Flaxman & Flook, 9). 
 
x Toluca Lake elementary school in Los Angeles practices mindful meditation methods 
once a week for 10 to 12 weeks. This has resulted in increased attention and concentration 
levels, positive thoughts, more responsive students, less reactive students, better grades 
amongst students, less conflict on the playground and in the classroom (Suttie: 2007; 1). 
 
x The Garrison Institute in New York in a study promoting mindful meditation in 
education concluded that children become more focused, less distracted, calmer, less stressed 
and more responsive as opposed to reactive.  
 
 
x The Mindful study at Standford concluded that there has been increased control in 
attention and less negative thoughts within participants (Brown: 2007; 2). 
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x The Mindful Awareness Research Centre concluded in their study based on the 
effects of school children that the children became more calm, peaceful and managed to deal 
with stressful situation (Brown: 2007; 2). 
 
x In Welby Elementary School in South Jordan Utah, a fifth-grade teacher has been 
practising mindfulness in her classroom and has reported that the attitude of students are 
positive, there is greater peace in the classroom, the students are happier, they are more 
attentive and concentrate better (Kabat-Zin, 1997; 2–3). 
 
5.Conclusion 
It was found that schools produced more attentive, aware, awake and conscious learners. The aggression 
levels of learners have decreased and students became calmer and receptive as opposed to reactive. 
Students also became more conscious of themselves, of others and the environment. The respondents also 
became positive towards the importance of individual action and the impact that this can have on peace 
and the environment. This means that they have a positive attitude towards everything, that they respect 
everything, and that their consciousness goes against social injustices. 
6.Recommendations and Implications 
Based on the results of schools who are already practising mindful learning, it seems that mindfulness can 
be used as incubation hubs for contributing to greater levels of consciousness towards peace and 
harmony, which will ensure better performance due to better learning, concentration and creativity and 
greater awareness of their thoughts and actions. Students will be in harmony with everything due to less 
anxiety and aggression, which will ensure more peaceful children and schools and, ultimately, a peaceful 
globe.   
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